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1	 A focus on convergence and 		
	 Dutch identity 

These schools are based around the ideal 
of the school as an engine of individual 
talent, regardless of ethnic background. 
They focus on the talents, rights, obliga-
tions and responsibilities of the individu-
al pupil or participant, and make a 
conscious policy decision not to place 
any specific focus on pupils’ cultural or 
religious backgrounds. The emphasis is 
on the pupils’ future, rather than on 
their background. 

2	 A focus on diversity
These schools feel it is important not to 
ignore their pupils’ cultural background. 
They draw attention to their mixed popu-
lation, using terms such as ‘global school’ 
or ‘meeting of cultures’ for promotional 
purposes. These schools regard them-
selves as Dutch schools with Dutch 
values and standards. However, they also 
offer room for a broad range of cultural 
and belief systems without emphasizing 
any one over the other. The focus is on 
recognizing and emphasizing the diver-
sity and value of different religious faiths 
and cultures.

3	 Identity based on religion 
	 and belief system

These schools apply religion and belief 
systems as a binding factor. This philoso-

phy may inform educational content or 
take the form of an independent school 
that approaches other religions and belief 
systems from the perspective of its own 
identity. Children attending such schools 
learn that other religions and belief 
systems may also contain elements shared 
by their own religion or belief system. 

School portraits: 
Inspiring schools

School portraits are inspiring real-world 
examples. As a part of its efforts to deter-
mine how schools can create a unifying 
school culture that binds pupils from 
various ethnic backgrounds, the Educa-
tion Council commissioned portraits of 
multi-ethnic schools in the Netherlands 
with a conscious, proactive diversity 
policy. The Education Council also called 
upon the National UNESCO Commission 
to have its foreign counterparts draw up 
four foreign case studies of mixed schools. 
The schools in question are located in 
Germany, England, Canada and France. 
The resulting publication features 
portraits of three Dutch schools and 
four foreign schools. 

These school portraits can also serve as 
a source of inspiration for other schools 
seeking to tailor UNESCO‘s cosmopolitan 
school profile to their own specific 
situations.

School Culture    UNESCO-schools towards a peaceful society

2 | A UNESCO 
     School Profile 

What does having 
a UNESCO Profile mean? 
How can your school become 
a UNESCO Associated School?

 c
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School Culture     Case Studies 

4 | Case Studies
Schools dealing with 
cultural diversity
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Focus on Cultural 
Connectedness

winnipeg manitoba 

submitted to david walden (secretary-general) | canadian commission for unesco

written by anita kumar (teacher) | john pritchard school | 1490 henderson highway 

winnipeg | principal: ted stoesz june 2006
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canada  john pritchard school c
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All different 
All equal

42

by bob doe (contributing editor) | the times educational 

supplement | london | august 2006

united kingdom  george green’s school, isle of dogs

london borough of tower hamlets, london, united kingdom
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amsterdam osdorp

netherlands  calandlyceum c
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amsterdam osdorp

Togetherness 
through Diversity

netherlands  calandlyceum
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amsterdam osdorp

netherlands  calandlyceum

School Culture    Togetherness through Diversity
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7  Conclusion
The Calandlyceum is a school that explicitly interprets its public 
status as meaning non-religious. This means that no attention is 
paid to religious holidays and that no room is explicitly given to 
cultural expression. There is a strong commitment to the ‘softer 
side’ of creating a good climate at the school. The ‘Caland feeling’, 
that stands for interacting in a friendly and positive way with 
others, is essential for the school management, teacher and stu-
dents to effect a sense of being bound to one another and, accord-
ing to all the respondents, it does have this impact. At the same 
time, voices can be heard at the school that say that because no 
explicit attention is paid to cultural diversity, some matters remain 
underexposed. A need has arisen for more insight into the back-
grounds of the students from different ethnic backgrounds. There 
is a feeling that paying express attention to cultural views could 
break through (somewhat) the rise of dominant groups. 

Factors for success in the process
For the Calandlyceum the most important success factor for the 
positive school culture described above is the basic attitude that is 
shared by everyone at the school. This basic attitude is not expressly 
pushed but it is assumed that all the teachers and managers have the 
same starting point. By constantly steering towards opening a 
dialogue about different opinions, a relaxed atmosphere has been 
created. The school has not taken explicit action to create a mixed 
student population: it has not focused on attracting students from 
different backgrounds (the LOOT students and the students with a 
specific interest in art appreciation). The school does not expressly 
emphasise cultural differences because its philosophy is that for the 
lyceum everyone is equal, regardless of cultural background. 

Pitfalls in the process
One of the success factors for the school, that everyone is considered 
equal and no emphasis is placed on cultural diversity, is at the same 
time, a pitfall. Various voices can be heard in the school saying that 
there is a need for more knowledge of the backgrounds of the students. 
How to realise this is being examined currently but this is a process 
that has not yet been completed. Among the teachers there is a feeling 
that there is a need for training in coping with interactions that are in 
part culturally-determined. Some of these skills fall under the 
aggression training courses but the teachers have indicated a need 
for broader training in this area. Openness to different opinions has 
proved in practice to not always be simple to implement and for the 
teachers it is in many cases difficult to deal with extreme ideas. The 
‘Caland feeling’ does not prevent what many teachers experience as 
the fact that another culture has arisen that desires to occupy the 
dominant position: the culture that some refer to as the ‘Moroccan-
Amsterdam culture’. Teachers have said that it is difficult to break 
through this culture and that it sometimes overshadows other views. 
Explicitly steering the school culture and expressly encouraging other 
cultural views would probably make breaking through possible. 

positive school 
culture  

everyone is equal, 
regardless of cultural 
background
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